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^ƵŵŵĞƌ�ƵŝůĚ͗��Ŷ��ǆƉůŽƌĂƟŽŶ� 
into the Pedagogical Value  
ŽĨ�ƚŚĞ��ƌĐŚŝƚĞĐƚƵƌĂů�/ŶƐƚĂůůĂƟŽŶ

^ŝŶĐĞ�ŝƚƐ�ĐŽŶƚĞŵƉŽƌĂƌǇ�ŝŶƐƚĂŶƚŝĂƚŝŽŶ�ǀŝĂ�<Ƶƌƚ�^ĐŚǁŝƚƚĞƌƐ͛Ɛ�DĞƌǌďĂƵ�;ϭϵϮϯͲϭϵϰϯͿ͕�ƚŚĞ�ŵĞĚŝƵŵ�ŽĨ�

ĂƌĐŚŝƚĞĐƚƵƌĂů�ŝŶƐƚĂůůĂƟŽŶ�ŚĂƐ�ƉƌŽǀĞĚ�ƚŽ�ďĞ�Ă�ƉŽǁĞƌĨƵů�ĂŐĞŶƚ�ĨŽƌ�Ă�ǀĂƌŝĞƚǇ�ŽĨ�ŝŶƚĞƌĞƐƚƐ͕�ďĞ�ƚŚĞǇ�ĨŽƌ-

ŵĂů͕�ŵĂƚĞƌŝĂů͕�ƉƌĂǆŝĂů͕�Žƌ�ƉĞĚĂŐŽŐŝĐĂů�;Žƌ�ĂŶǇ�ĐŽŵďŝŶĂƟŽŶ�ƚŚĞƌĞŽĨͿ͘��^ƵŵŵĞƌ�ƵŝůĚ�ŝƐ�Ă�ƉƌŽũĞĐƚ�ƚŚĂƚ�

ĂůŝŐŶƐ�ŝƚƐĞůĨ�ƉƌŝŵĂƌŝůǇ�ǁŝƚŚ�ƚŚĞ�ůĂƩĞƌ͕ �ƉĞĚĂŐŽŐŝĐĂůůǇ�ůĞǀĞƌĂŐŝŶŐ�ĂƌĐŚŝƚĞĐƚƵƌĂů�ŝŶƐƚĂůůĂƟŽŶ�ĂƐ�Ă�ŵĞĂŶƐ�

ƚŽ�ŽƌŐĂŶŝǌĞ�ĂŶĚ�ŝŶƚĞƌƌĞůĂƚĞ�ĨƌĞƋƵĞŶƚůǇ�ĚŝƐũŽŝŶƚĞĚ�ĂĐĂĚĞŵŝĐ�ƚŽƉŝĐƐ͘�dŚƌŽƵŐŚ�ƚŚĞ�ĨŽƌŵĂƚ�ŽĨ�Ă�ϭϬͲĚĂǇ�

ŝŶƚĞŶƐŝǀĞ�ĚĞƐŝŐŶͲďƵŝůĚ�ǁŽƌŬƐŚŽƉ�^ƵŵŵĞƌ�ƵŝůĚ�ƵƐĞĚ�ƚŚĞ�ĚĞƐŝŐŶ�ĂŶĚ�ƉƌŽĚƵĐƟŽŶ�ŽĨ�ĂŶ�ŝŶƐƚĂůůĂƟŽŶ�

ĂƌƟĨĂĐƚ�ŝŶ�Ă�EĞǁ��ŶŐůĂŶĚ�ĐŽĂƐƚĂů�ǀŝůůĂŐĞ�ƚŽ�ĞŶŐĂŐĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ŝŶ�Ă�ĐŽůůĂďŽƌĂƟǀĞ�ĚĞƐŝŐŶ�ƉƌŽĐĞƐƐ�ƚŚĂƚ�

ĐŽŵďŝŶĞĚ�ĚĞƐŝŐŶ�ĐŽŵƉƵƚĂƟŽŶ͖�ƐŝƚĞ�ŝŶƋƵŝƌǇ�ĂŶĚ�ƌĞŐŝŽŶĂů�ĐƵůƚƵƌĞ͖�ĨŽƌŵĂů�ŝŶǀĞƐƟŐĂƟŽŶ͖�ƉƌŽƚŽƚǇƉŝŶŐ͖�

ƉƌŽũĞĐƚ�ŵĂŶĂŐĞŵĞŶƚ͖�ĂŶĚ�ĨƵůůͲƐĐĂůĞ�ĨĂďƌŝĐĂƟŽŶ͘�

�ƌĐŚŝƚĞĐƚƵƌĂů�ŝŶƐƚĂůůĂƚŝŽŶ�ŝƐ�Ă�ŵĞĚŝƵŵ�ƉĂƌƚŝĐƵůĂƌůǇ�ƐǇŵƉĂƚŚĞƚŝĐ�ƚŽ�ƚŚĞ�ĚĞƐŝƌĞƐ�ĂŶĚ�ĨŽƌŵĂƚ�ŽĨ�

^ƵŵŵĞƌ�ƵŝůĚ�ĂŶĚ�ƐŝŵŝůĂƌůǇ�ƉŽƐŝƟŽŶĞĚ�ǁŽƌŬƐŚŽƉƐ͕�ƐƚƌĂĚĚůŝŶŐ�ƚŚĞ�ƚĞŶƵŽƵƐ�ďŽƵŶĚĂƌǇ�ďĞƚǁĞĞŶ�ƚŚĞ�

ĚĞƐŝŐŶ�ŽďũĞĐƚ�ĂŶĚ�ĚĞƐŝŐŶ�ƐƉĂĐĞ͘��ƌŐƵĂďůǇ�ŝƚ�ŝƐ�ƚŚŝƐ�ŐƌĞǇ�ǌŽŶĞ�ƚŚĂƚ�ŵĂŬĞƐ�ŝƚ�ƐƵĐŚ�ĂŶ�ŝĚĞĂů�ĨŽƌŵĂƚ͗�

ďĞŝŶŐ�ƐŵĂůůĞƌ�ŝŶ�ƐĐŽƉĞ�ƚŚĂŶ�Ă�ďƵŝůĚŝŶŐ�ĂůůŽǁƐ�ƚƌƵĞ�ŐĂŝŶƐ�ƚŽ�ďĞ�ŵĂĚĞ�ǁŝƚŚŝŶ�ƚŚĞ�ŵƵůƟƚƵĚĞ�ŽĨ�ĐŽŶ-

ƐƚƌĂŝŶƚƐ�ŝŵƉŽƐĞĚ�ďǇ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ĨŽƌŵĂƚ�;ƟŵĞ͕�ĨĂĐŝůŝƟĞƐ͕�ǀĂƌǇŝŶŐ�ůĞǀĞůƐ�ŽĨ�ƉĂƌƟĐŝƉĂŶƚ�ƐŬŝůů�ůĞǀĞů͕�

ĞƚĐ͘Ϳ͖�ǁŚŝůĞ�ďĞŝŶŐ�ŵŽƌĞ�ĂŬŝŶ�ƚŽ�ĂƌĐŚŝƚĞĐƚƵƌĞ�ƚŚĂŶ�Ă�ĚĞƐŝŐŶĞĚ�ŽďũĞĐƚ�ĂůůŽǁƐ�ĨŽƌ�ǁŽƌŬƐŚŽƉ�ƉĂƌƟĐŝƉĂŶƚƐ�

ƚŽ�ĐŽƌƌĞůĂƚĞ�ƚŚŽƐĞ�ŐĂŝŶƐ�ƚŽ�ĂƌĐŚŝƚĞĐƚƵƌĂů�ƉƌĂĐƟĐĞ͘�dŚƵƐ�ƚŚĞ�ƉĞĚĂŐŽŐŝĐĂů�ĐŚĂůůĞŶŐĞ�ŝŶŚĞƌĞŶƚ�ŝŶ�ĞŶŐĂŐ-

ŝŶŐ�ĂƌĐŚŝƚĞĐƚƵƌĂů�ŝŶƐƚĂůůĂƟŽŶ�ůŝĞƐ�ŝŶ�ĚĞƚĞƌŵŝŶŝŶŐ�ǁŚŝĐŚ�ŐĂŝŶƐ�ďĞĐŽŵĞƐ�ƚŚĞ�ĨŽĐƵƐ�ŽĨ�ƚŚĞ�ĂĐƟǀŝƚǇ�ĂŶĚ�

ŚŽǁ�ƚŚĞǇ�ĂƌĞ�ƵƐĞĚ�ƚŽ�ŝŶĨŽƌŵ�ƚŚĞ�ĚĞƐŝŐŶ�ƉƌĂĐƟĐĞ�ŽĨ�ƚŚĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ŝŶ�Ă�ŵĞĂŶŝŶŐĨƵů�ŵĂŶŶĞƌ͘

�Ɛ�ŝƚƐ�ŶĂŵĞ�ŝŵƉůŝĞƐ͕�^ƵŵŵĞƌ�ƵŝůĚ�ƉŽƐŝƚĞĚ�ƚŚĞ�ĂĐƚ�ŽĨ�ŵĂŬŝŶŐ�ĂƐ�ĂŶ�ŝŵŵĞĚŝĂƚĞ�ŵĞĂŶƐ�ƚŚƌŽƵŐŚ�ǁŚŝĐŚ�

ĚĞƐŝŐŶ�ƉƌĂĐƟĐĞ�ǁĂƐ�ƚŽ�ďĞ�ĞŶŐĂŐĞĚ͘��tŚŝůĞ�ŵĂƚĞƌŝĂů�ĂŶĚ�ƚĞĐƚŽŶŝĐ�ůĂŶŐƵĂŐĞƐ�ǁĞƌĞ�ĐŽŶƐƚĂŶƚůǇ�Ăƚ�ƚŚĞ�

ĨŽƌĞĨƌŽŶƚ�ŽĨ�ƚŚĞ�ŵĂũŽƌŝƚǇ�ŽĨ�ĚĞƐŝŐŶ�ĚŝƐĐƵƐƐŝŽŶƐ͕�ŽƚŚĞƌ�ĚĞƐŝŐŶ�ŵĞƚŚŽĚƐ�ǁĞƌĞ�ŝŶǀĞƐƟŐĂƚĞĚ�ŝŶ�ƉĂƌĂůůĞů�

ƚŽ�ŵĂŬŝŶŐ͗�ƚŚĞ�ƐŝƚĞ�ǁĂƐ�ĞǆĂŵŝŶĞĚ�ƚŚƌŽƵŐŚ�ƐƚĂŶĚĂƌĚ�ĂŶĂůǇƟĐĂů�ŵĞĂŶƐ�ĂŶĚ�ƚŚĞ�ƌĞŐŝŽŶ͛Ɛ�ƌŝĐŚ�ŵĂƚĞƌŝĂůͬ

ĞĐŽŶŽŵŝĐ�ŚĞƌŝƚĂŐĞ͖�ĚĞƐŝŐŶ�ĐŽŵƉƵƚĂƟŽŶ�ǁĂƐ�ŝŶƚƌŽĚƵĐĞĚ�ƚŽ�ĞǆƉůŽƌĞ�ƚŚĞ�ŝŶƚĞŐƌĂƟŽŶ�ŽĨ�ĨŽƌŵĂů�ŝŶƚĞŶƚ�

ǁŝƚŚ�ĨĂďƌŝĐĂƟŽŶ�ůŽŐŝĐƐ͘��ĂĐŚ�ŵĞƚŚŽĚ�ǁĂƐ�ŝŶƚƌŽĚƵĐĞĚ�ƚŽ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ĂƐ�Ă�ŵĞĂŶƐ�ŽĨ�ƵŶĚĞƌƐƚĂŶĚ-

ŝŶŐ�ŵĂŬŝŶŐ͕�ƉƵƐŚŝŶŐ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�ƐǇŶƚŚĞƐŝǌĞ�ĚĞƐŝŐŶ�ĂƉƉƌŽĂĐŚĞƐ�ŽŌĞŶ�ƚƌĞĂƚĞĚ�ŝŶĐŽŶŐƌƵĞŶƚůǇ�ŝŶ�ƚŚĞ�

ƚƌĂĚŝƟŽŶĂů�ĚĞƐŝŐŶ�ƐƚƵĚŝŽ͘

tŚŝůĞ�ƚŚĞ�ŝŶƐƚĂůůĂƟŽŶ�ƉƌŽĚƵĐĞĚ�Ăƚ�ƚŚĞ�ǁŽƌŬƐŚŽƉ͛Ɛ�ĐŽŶĐůƵƐŝŽŶ�ŵĂǇ�ŶŽƚ�ĞǆŚŝďŝƚ�ƚŚĞ�ĨŽƌŵĂů�Žƌ�ŵĂƚĞ-

ƌŝĂů�ĐŽŵƉůĞǆŝƚǇ�ƚŚĞ�ŵĞĚŝƵŵ�ŝƐ�ĂƐƐŽĐŝĂƚĞĚ�ǁŝƚŚ͕�ŝƚƐ�ƐƵĐĐĞƐƐ�ŝŶƐƚĞĂĚ�ĐŽŵĞƐ�ĨƌŽŵ�ŝƚƐ�ĂďŝůŝƚǇ�ƚŽ�ĐŽĂůĞƐĐĞ�

ĐŽŵƉƵƚĂƟŽŶ͕�ƐŝƚĞ�ŝŶƋƵŝƌǇ͕�ĂŶĚ�ŵĂŬŝŶŐ͘�^ƵŵŵĞƌ�ƵŝůĚ�ƐŝƚƵĂƚĞƐ�ŝƚƐ�ƉĞĚĂŐŽŐŝĐĂů�ŽďũĞĐƟǀĞƐ�ŝŶͲďĞƚǁĞĞŶ�

ƚŚĞ�ƐĐĂůĞƐ�ŽĨ�ŽďũĞĐƚ�ĂŶĚ�ƐƉĂĐĞͲŵĂŬŝŶŐ͕�ŝŶƚĞŐƌĂƟŶŐ�ĚŝƐĐƌĞƚĞ�ĂƐƉĞĐƚƐ�ŝŶƚŽ�Ă�ƵŶŝĮĞĚ�ǁŚŽůĞ�ŝŶ�ŽƌĚĞƌ�ƚŽ�

ƉƌŽǀŝĚĞ�Ă�ĚŝǀĞƌƐĞ�ƌĂŶŐĞ�ŽĨ�ůĞĂƌŶŝŶŐ�ŽƵƚĐŽŵĞƐ�ĨŽƌ�ǁŽƌŬƐŚŽƉ�ƉĂƌƟĐŝƉĂŶƚƐ͘
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Architecture in an Expanded Field, From Interiors to Landscape

SummerBuild:
An Exploration into the Pedagogical Value of the Architectural Installation

Since its contemporary instantiation via Kurt Schwitters’s Merzbau (1923-1943), the medium of architectural 
installation has proved to be a powerful agent for a variety of interests, be they formal, material, praxial, or 
pedagogical (or any combination thereof).  SummerBuild is a project that aligns itself primarily with the latter, 
pedagogically leveraging architectural installation as a means to organize and interrelate frequently disjointed 
academic topics. Through the format of a 10-day intensive design-build workshop SummerBuild used the design 
and production of an installation artifact in a New England coastal village to engage participants in a collaborative 
design process that combined design computation, regional culture, site analysis, formal inquiry, prototyping, 
project management, and full-scale fabrication.

Architectural installation is a medium particularly sympathetic to the desires and format of SummerBuild and 
similarly positioned workshops, straddling the tenuous boundary between the design object and design space. As 
its name implies, SummerBuild posited the act of making as an immediate means through which design practice 
was to be engaged.  While material and tectonic languages were constantly at the forefront of the majority of 
design discussions, other design methods were investigated in parallel to making: the site was examined through 
standard analytical means and the region’s rich material/economic heritage; design computation was introduced 
to explore the integration of formal intent with fabrication logics. Each method was introduced to the workshop 
as a means of understanding making, pushing participants to synthesize design approaches often treated 
incongruently in the traditional design studio.

The research into site conditions integrated a full range 
QH�UECNGU�CPF�KPƀWGPEGU�TCPIKPI�HTQO�EWNVWTCN�CPF�
historical forces to the directly observable temporal 
dimensions of climate, scale and patterns of use.

Software was introduced to participants as means of 
quickly working through iterations of complex material 
assemblies, allowing the fundamental material logic to 
be expanded beyond it’s default condition.

Prototyping and material assemblies occured alongside 
sketching during the design process, giving workshop 
participants the direct feedback only possible through 
working at one-to-one scale.

PremisePedagogical Model

Site Inquiry Design Computation Making


